"Grow. Learn. Succeed. Togetherd”
Inspiring our children o be the best they can bel




This Self Evaluation Summary Document is a summary of the self evaluation activities undertaken
throughout each academic year. lis purpose is to identify the school’s strengths as well as
identifying areas for further development. When planning for improvement the school utilises the
following documents which are routinely monitored by school leaders (including governors).

Annual School Development Plan (Including a 3 year plan)

Responsive Monitoring and Target Setting Plans
The school reports against Estyn’s 5 inspection areas.

Leaders across the school draw their
conclusions from a wide range of evidence,
including:-

. 1. Listening to learners
Estyn Inspection Areas 2. Pupils’ written, digital, creative, numerical
. . and oral presentation
IAT Tethmg & Learning 3. Data -formative, summative, ipsative and
IA2 Wellbeing, Care, Support & Guidance

diagnostic.

Teaching & learning observations
Porifolios of work (Website)

Teachers’ planning

oservations of pupils at play and while

IA3 Leading & Improving
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The United Nations Convention on the Rights of

the Child (CRC) is at the heart of our school’s

planning, policies, practice and ethos. As a

rights-respecting school we not only teach

about children’s rights but also model rights

and respect in all relationships. All

policies promote various articles from the
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Across all pods, teachers are highly-aware of the range and specific starfing points of their pupils.
Excellent quality of teaching has at its heart high challenge and precise support for all pupils.
Teaching is highly adaptive to the context of the individuals.

The learning environment routinely has a wide range of very relevant engaging prompts to support or
challenge pupils. It is revised and enhanced as often as required to meet precise needs. Teachers
ensures that the location of support, e.g. wall-based/IT based/table top/individual is the most suitable,
based on good analysis and learner voice input. The content is adjusted as regularly as required.

The teachers are highly attuned to learner needs and adjusts the pace as required to ensure nearly
all make at least good, and often excellent progress. Based on highly accurate individual awareness,
e pace of teaching i S nearly olwoys opproprlo’re to ’rhe needs of all pup|ls In se55|ons the teaching is

IMPROVED IN PREVIOUS YEAR



Nearly all teachers and other practitioners have very high expectations of pupils in all aspects of
learning. Staff routinely use the language of positivity in a ‘can do’ environment. Pupils respond
exceptionally well to this in learning and enjoy high challenges. They reflect well about how they

overcome high challenges.

Nearly all teachers and staff use an excellent variety of skilful questioning techniques that encourage
and further develop pupils' answers and assess their understanding to identify precise next steps.

Teachers’ feedback focuses on developing high levels of learner autonomy. Pupils are enabled to ask
each other questions and respond well. e.g. using sentence stems and then independently. Pupils
describe both where they have made progress and how the progress was brought about.

ers and other practitioners is highly effective because of its
A questions. It helps almost all pupils
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In-session assessment is strong and secure. Most feachers use assessment to engage with pupils and
identify very well whether they need to consolidate learning or be challenged further. Eg by
identifying next steps via the “Learn, Understand or Apply” approach. A good classroom
environment enables this to happen well.

Most teachers use in-session assessment outcomes successfully to inform future teaching and learning,
and to help pupils understand their strengths and areas for self-improvement. However, the feedback
pupils receive on learning they have completed digitally, can be further improved.

Most teachers analyse the outcomes of their assessments, and of any external assessments, and use
hem well to inform planning. However, this can be further improved via termly analysis of groups of
f hool and within each pod. Teachers are beginning to use this information

s the progress of specific individuals and groups, for example those
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With increased consistency, the teachers use the agreed range of assessment in learning strategies to
help pupils know clearly their strengths and areas to improve. The pupils usually act on this information
and most make good progress.

Within the school there is good provision for pupils to routinely review their progress over time.

Most puplls self-assess well and identify their ‘next steps’ with increased precision. They frequently act
hem with success. Many pupils assess the learning of others accurately in practical

A good range of sufrc:ble
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The school meets the needs of most pupils with ALN successfully, pupils make good progress. Good
systems ensure that the learners’ contexts, dispositions, and needs are well-understood and aligned
well to provision. There are clear and very effective roles established and enacted in the school. There
are also regular reviews of ALN pupils’ progress. However, the school aims to further develop its
universal and targeted provision, for pupils with ALN, by developing its “enhanced inclusion provision”.

A good range of appropriate strategies are used to accurately ascertain prior learning. Good
adaptations to learning experiences occur with very effective provision. Eg a flexible approach to the
timings of pupils’ activities and the dynamic approach to grouping pupils. Most pupils are well-
aware of their progress and are increasingly involved in determining it.

High-quality provision ensures that nearly all pupils show an excellent ability to learn independently, in
0 do to support themselves, and how to get help from a range of well-
dent and self-reliant learners, acting consistently with very high
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At the start of new topics, all teachers routinely provide rich, divergent, and highly engaging
opportunities for pupils to influence what they learn, and how they learn, as the norm. The teachers
use this information exceptionally well to build bespoke learning experiences that ignite and inspire

pupils.

During learning, all teachers proactively enable, and also respond to, pupils’ dispositions or ideas
about any part of the learning process, including assessing the learning. This increases learner voice,
choice, and motivation.

Support staff understand their role fully and work alongside the teachers very well. They are directed
and listened to well so that the specific needs of individuals or groups are met. Support staff are
aged to act as advocates for the pupils ’rhey work with, ’rhey in’rervene at precisely the righ’r
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The curriculum provides good breadth and depth of learning experiences for most pupils, across all
disciplines and areas of learning. This develops their wider interests and skills efficiently and very
effectively.

The AoLEs and What Matters Statements are well-planned and developed successfully, showing good
balance over time in terms of provision at both class, and whole school level.

The school provides valuable and relevant learning experiences outside the classroom. However, the
school has recognised this can be further improved by setting an expectation of termly excursions.
This learning needs to link directly to the planned curriculum and make very beneficial use of visits to
develop pupils' interest and understanding of a specific area of learning. The school enriches the

m successfully, through a wide range of additional clubbs and activities that reflect the four
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The school's curriculum ensures that all pupils, especially the most vulnerable, develop a deep
understanding of their identity, heritage and culture, and how they relate to the local community and
the wider world. This is routinely developed through both teacher, and learner inifiation. A wide range
of very varied contexts promote valid and insightful comparisons between their own lives/ contexts
and wider ones. Provision is reviewed systematically and in response 1o new ideas. Conftinuity and
Progression is deeply considered, and high-quality documents support provision. Planned reviews and
regular adjustments are central to very good provision.

The curriculum is reviewed and revised over tfime to ensure that provision continues to inspire pupils.
Often innovative contexts are sought and used. Learner voice routinely has a very strong influence on
the direction of experiences provided.

ar experiences, visits and visitors are in place, they are often provided in
1 innovative and varied very well over time. They inspire nearly
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The school’s curriculum provides a very wide range of relevant and divergent learning experiences
that interest and inspire nearly all pupils and raise their aspirations for the world of work. Eg Caffi
Cynefin. They receive visits from people from a diverse range of employment types.

A very well-considered, authentic and highly engaging range curricular of experiences are provided
relating to the history and lives of different communities in the local area and Wales, particularly of
minority ethnic groups. This is reviewed and revised over time. Pupils routinely shape and directly
influence learning contexts relating to the above.

The school's provision challenges an extensive range of stereotypical behaviours in pupils' attitudes,
choices, and expectations. When circumstances require, the school always responds to local and
ith rich and relevant learning.

rough an explicit focus within rich and relevant
areness, frequently
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There are frequent opportunities for pupils fo use their magination and grow in confidence within the
wide range of curriculum experiences offered. The school frequently provides good opportunities that
encourage pupils to participate in the arts, for example artistic performances. Pupils have regular and
good opportunities to learn together through the arts and develop teamworking skills.

The curriculum develops a wide range of engaging and relevant artistic experiences that are good in
terms of provision, progress and standards of a range skills and creative outcomes. The pupils are
increasingly developing these with greater levels of independence. Eg drumming

The curriculum provides worthwhile and varied opportunities for pupils to develop spiritual, moral, and

cultural awareness. Pupils are beginning to have influence on contexts to develop. The curriculum

cvelops its pupils’ s’rrong ability to reflect on religious and non-religious responses,
n beliefs or values. This is developing by the influence of pupil
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Most pupils have a good knowledge and understanding of what an ethical, informed citizen is. Most
pupils progress well in becoming ethical and informed citizens. They have a strong and secure
awareness of such values as fairness, equity, sustainability and of children’s rights. They enact the
values above frequently and well, and can describe what children’s rights are, giving appropriate
examples.

The curriculum provides good experiences that develop learners’ awareness of aspects of diversity. A
range of diverse contexts are explored, including LGBTQ+. Good conftinuity and progression is clearly
apparent. However, the school continuadlly strives to develop itself as an “anti-racist” establishment.

In the curriculum, personal and social skills are considered well at a planning and delivery stage. The
NOO| 5|gn|f|con’rly supports the development of the personal and social skills of most pupils, including
> range of backgrounds. Provision is adjusted well to meet the needs of most pupils,

nderachievement.
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RSE is considered proactively, and very effective plans are delivered very well to support a range of
learners. Provision also responds well to issues as they arise. Online security is addressed with pupils
with a clear, relevant programme with specific foci. Parents are informed. Most pupils know about
issues relating to their online safety and what they should do. They enact this well.

The school’s curriculum helps nearly all pupils to develop the skills, knowledge and understanding they
need to make healthy lifestyle choices, for example in relation to healthy eating and drinking, and
substance misuse. This is reviewed and revised systematically in formal ways that lead to modern and
enhanced provision. The school is also highly attuned to issues that manifest, and always takes
necessory action. The schoolis proactive about valid opportunities that arise and exploits them well.

s includes responding to learners’ ideas.
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Most pupils' listening and reading skills across the curriculum are very good. However, the school is
aware of too many pupils reading below their chronological age. As a result this is targeted on the
SDP for 2024-25. Most pupils' speaking and As O
result, they are able to communicate and process learning extremely well, in order to engage
particularly in classroom interactions with teachers and other pupils. They routinely use these skills

unprompted and independently.

Nearly all pupils' numeracy skills across the curriculum are good. This is the case for nearly all aspects of
numeracy.

However, The school has recognised that improvements in targeted numeracy
ions will further support gaps in the understanding of number for identified pupils.

are excellent. Skills are highly developed across a
equently identify where
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Nearly all pupils make regular choices to be active. This is sustained and built on over time. They
respond enthusiastically and with great commitment to opportunities to undertake a variety of
physical activities during lessons, break/lunch times, and through after school clubs and activifies.

Nearly all pupils actively and deeply engage in both familiar unfamiliar experiences and ideas, often
for extensive periods. They show, and/or articulate, why new experiences and uncertainty are very
Important for learning. Nearly all demonstrate great resilience when significant challenges present
themselves, and persevere well in both familiar, and unfamiliar areas. Nearly all pupils have a very
good understanding of their own emotional health. With high levels of independence, they routinely
take oc’rlon to secure better wellbeing. They also have an excellent awareness of the mental health
and are proactive in supporting peers.

~ollaborate and co- Cons’rruc’r learning with a wide
in groups, they
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Most pupils acquire, and secure subject skills at the appropriate level for their needs, readily and
successfully.

With good regularity, literacy numeracy and digital skills are applied at the correct level for most
pupils. Eg in IQ A range of skills are revisited well in a planned and also responsive way. With very few
prompts, learner are increasingly citing where they have used their skills with good accuracy. Eg in
Choice and Challenge.

Pupils’ ability to speak, respond and write in Welsh, considering their starting points, is strong. Most
make good and sustained progress in this, and do so with confidence and enjoyment.

jood progress with their listening and reading skills in the Welsh language. They are very
age skills through reading and listening and show enthusiasm
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Nearly all pupils behave well in lessons. They have an excellent understanding and application of the
purposes of rules, rewards, and sanctions in school. Pupils are central to their creation and
consequently value and enact them well. They have a very good awareness about how laws are
formed and apply them to themselves in wider society. Nearly all pupils' behaviour during relax and
refuel at lunchtimes is excellent.

Nearly all pupils routinely show very high levels of sustained interest and positivity in their learning. This is
as a direct result of extensive pupil 'voice' influence on the learning experiences. Consequently,
learning is nearly always of excellent quality, completed in a timely manner and shows great progress.

High quality, and frequently referenced classroom support, e.g. zones of regulation, means nearly all
oid distractions and sustain concentration for extended periods. Teachers validate this
ising strategies learners’ use.

iculties. They use the very

Eg RATTY to support mathematical resilience.
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Exceptionally strong and sustained relationships are secured in both classes and wider school
environments between nearly all pupils and staff. Active values underpin this, especially frust and
fairness.

Nearly all pupils, including those vulnerable to under-achievement, routinely enjoy sharing their
interests in learning and wider lives with a very wide range of both familiar and unfamiliar adults.

Nearly all pupils have very positive working relationship with a wide variety of peers. Over the year
they sit and learn with all their peers. They enjoy this and cope with changes, including peers not
being on task, exceptionally well.

Jlue the regular feedback they frequently receive from staff. They respond very positively
neir learning forward successfully, with growing independence.

ney have progressed
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The school is strong in promoting and supporting a culture of safety and well-being in the school
community, both on-site and off-site, including online safety aspects. Staff and governors understand
and implement the school's safeguarding requirements and procedures very well. The school’s
arrangements to keep pupils safe meet requirements well and demonstrate good practice.
Documentation is updated in a pre-set time frame.

The school's provision for child protection, including the identification of, and the support for children
In need, or at risk of significant harm is good. Staff and leaders know precisely what to do if they have
concerns about a pupil, or about adult behaviour towards pupils. As a result, they take all actions
necessary, record details well, all within a timely manner.

ong and secure procedures to ensure the suitability of staff and other persons in
o-date record of these checks. Induction for all staff provides good
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In each class, the school ensures that pupils are central to devising, agreeing and enacting the rules,
rewards and sanctions. This support pupils in their great awareness, and enactment of right and
wrong.

Nearly all staff consistently follow the behaviour practices. In the extremely rare instances that they are
not followed, leadership always intercedes incisively and re-asserts expectations unequivocally.
Changes are sustained. Nearly all pupils believe that they are treated fairly and can provide valid
examples, e.g. restorative practice questions.

The school's arrangements to promote and support a culture of anti-bullying and a positive approach
’ro managing pupils are consistently developed and are very effective. The school keeps up-to-date
rate records of any olleged |nC|den’rs of bullying or bad behaviour, and uses its records to
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The school provides good quality provision to develop pupils' knowledge and understanding of unsafe
or emotionally harmful behaviours, for example nurturing inappropriate relationships, harassment,

discrimination, bullying and extremism. This is provided through themes and topics, as well as being
taught explicitly when necessary.

The school keeps pupils safe from the dangers of radicalisation and exploitation, for example through
the school's good quality curriculum provision. All staff have received suitable training at the

appropriate level as required and with necessary updates. New team members receive up-to-date
planned induction.

Leadership, including School governors, and most feachers, recognise the importance of their role in
sing attendance issues. This is well-evidenced in the enactment of its policies and practices.
=nvironments and experiences are of high-quality to promote
promotes high attendance through a good range
are of the importance of
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The school keeps good-quality records for monitoring attendance and absences. Systems to support

and challenge low attendance are strong and are applied by leaders and staff with good
consistency.

The school identifies groups of pupils at risk of low attendance and tracks this well. The school also
supports and challenges this successfully with good impact over time apparent. The school's
provision for improving /maintaining high attendance is good.

The school has a clear understanding of the pupils who are persistently absent. Specific approaches
are in place for individuals. Clear roles and responsibility are understood and acted on.

ith the home is good. This hos good impact on reducing persistent absenteeism. However,
mily engagement officer, the school recognises an opportunity to
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Co-ordinated support for ALN pupils is good. Staff track the progress of these pupils well against the
clear and accurate targets in their individual plans. Staff inputs are routinely of good quality, and
evaluations are accurate in ascertaining progress and identifying next steps. Pupils participate in this
process well and they make relevant inputs.

The school engages well with the services of a range of specialist agencies, especially for pupils who
face significant barriers to learning. Good quality impact is usually secured however, there are times
where a timely response from outside agencies is hindering support for the family.

The teachers manage most behaviour very well. They act proactively, and frequently intercede
before issues arise. Appropriate use of praise, both general and specific, supports good behaviour.
onsequently, pupil rewards are regular and high-level sanctions few. Teachers consistently recognise
O improve and manage behaviour and take necessary action to achieve this.

a result, behaviour is consistently
oullying and
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Robust analysis, of the pupils’ needs and the precise and sustained provision changes in classroom
and break times occurs exceptionally well. Impact on securing sustained progress, in learning and
attitudes is significant. Relationships and practices with external agencies are established, often
effective and sustained. With a few exceptions, parental involvement is very well-established and
great improvements have resulted.

Nearly all pupils, including those with ALN, readily take on a wide range of leadership roles and
responsibilities, and participate fully in the life and work of the school, e.g. as members of a wide
range of pupil influence groups. Pupils reflect on the roles undertaken with very good accuracy.
Learners record very well and provide detailed examples of their impact and development of life skills.
As a result, they have high self-esteem.

ifion arrangements be’rween pods in the school are excep’nonolly s’rrong with well- plonned C]hd
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There is good evidence that leaders have developed a strong, positive culture amongst staff, and an
inclusive ethos. There is a clear and strong strategic direction, accurately based on learner needs.
Team alignment is strong. Values such as honesty, integrity and trust are led from the top and are
apparent throughout the school.

Aims, supported by strategic objectives, plans and policies are accurate and focus very well on
improving pupils' learning and well-being very successfully.

Leaders and managers at all levels set and consistently enforce very high expectations for staff, pupils
and partficularly themselves. Leaders follow up routinely and consistently when this is not acted on.

aff understand, enact and fulfil their roles and responsibilities exceptionally well, with great

ommunicate the same messages
inders with well-
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A clear, detailed, annual self-evaluation annual fimetable is in place and is enacted well by a range
of staff, and, increasingly, governors. Leaders collect and analyse evidence of standards and
provision, including teaching, and pupil performance, as a matter of course. OQutcomes are nearly
always evaluative, defining strengths and areas to improve, accurately and with clarity. Accurate self-
evaluation outcomes directly inform the correct priorities for mprovement.

In its evaluation, the school involves all staff, many pupils and a wide range of partners and
stakeholders. Their views are given high status. School governors are very familiar with the school's
strengths and areas for development, as identified through self-evaluation. They have clear roles as
part of the school’s strong self-evaluation processes. A range of governors ask appropriately
challenging questions of SLT. They are well-involved in agreeing and setting the school's strategic

100l has very clear processes and practices to plan for
e correct areas identified in the
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Leaders and wider staff devise relevant, precise, and often innovative actions plans for improvement,
always tightly aligned with pupils’ learning and wellbeing. The actions set are always measurable
through specific, qualitative, and quantitative success criteria, which provide clarity for all. Details of
resources are explicit as are monitoring and evaluation roles, as well-considered methodologies.

The school routinely monitors and evaluates progress of its priorities according to the formal timetable
set out. It does this frequently and accurately, using well-considered and robust methodologies. The
school adapts its approaches proactively and with great effectiveness. Governors scrutinise this well,
and there is an excellent balance of support and challenge.

Actions taken nearly always have very good impact on the provision, with very aligned consistency.
Outcomes for pupils are nearly always at least good and are sustained over time.

> ained culture and ethos to promote, enable and support

>d in a very wide range of professional
impact on pupil
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Over time, strategic decisions ensure there is an extensive range of well-planned and well-enacted
opportunities for all staff fo become the best they can be, often through innovative approaches. This
is a highly effective feature of the school's improvement journey. As a result, the school builds its
capacity for continuous improvement and ensures successes are sustained.

Within, and routinely across schools, collaboration is well-planned, aligned, and highly efficient and
effective. There is a specific focus on sharing best practice, which improves consistency within, and
between schools. Eg across the North Gower Partnership. The use of research and practice underpins
the co-construction of high-quality teaching. However, the cluster devised plans to further improve
staff skills in professional enquiry to further raise standards in teaching and learning.

nool has a wide range of evidence-based approaches to identify and systematically record
in the school. The school ensures that all other members of staff can
and professional risks are valued.

5, especially for
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Professional development review (PDR) is a robust process that is valued by the whole school
community. It is tightly aligned to school priorities, feaching, and staff development needs. Nearly all
staff seek highly challenging objectives in key areas of teaching and pupil progress. There is significant
and sustainable impact on teaching and standards.

Leaders manage all staff performance well, to help staff improve their practice, and do so sustainably.
Diagnosis of issue and need is always precise and objectives, success criteria and supportive actions
are accurate and clear to all. Subsequent evaluations are always accurate and show very strong
impact.

The school |den’r|f|es quickly and accurately when practices fall below expected levels. Early action
it plans that show precise areas of focus, measurable targets and success criteria, and
The school has an excellent record of identifying, improving
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Leadership ensures expectations are clear about developing the Welsh language well. Good plans,
including high-quality inset, are developed well, and evaluated accurately for impact.

Good progress has been made in the planning and development of the Curriculum for Wales. The
school's context has been well-analysed in terms of the needs of pupils, and opportunities are also
offered within the local area. The school has developed the Four Purposes well, and shared this with
pupils and stakeholders, who have a growing understanding. Staff have a good awareness of the
AoLEs, What Matters Statements and Progression Steps, through well-considered structures the school

has put in place.

Over time, Ieoders routinely treat national priorities with importance. They explain changes required
= way to ensure staff buy- |n and they create good quality plans for priorities which are
ood impact occurs for most areas and this is increasingly
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The school provides a well-planned and ongoing programme of induction for new, and established

governors. Governors are formally made aware of the LA/Consortia programme of training and most
attend.

The Governing Body is highly proactive in fulfilling its statutory obligations, and takes full account of
relevant legislation and guidance, including in relation to the way it manages parental complaints
and appeals.

There is a precise and accurate balance between support and challenge in the way the governing
body carries out its role, and holds the senior leadership to account, in its 'critical friend' role.

nool has a clear, up- -to-date and well-aligned staffing structure in place. It is updated as often
f 0 school |mprovemen’r Roles and responsibilities are very clear to all. It is
Qs necessary.

improve their

S
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Leaders and managers model and promote professional values and behaviours habitually. This
conftributes substantially to high morale and staff wellbeing.

Leaders place huge importance on staff wellbeing through a very wide range of approaches, for
both groups and individuals. Staff appreciate this greatly.

All leaders consistently plan and deliver current, and new workstreams, exceptionally well in terms of a
balanced and manageable workload for themselves and all colleagues. Time is well-managed by all
staff. Meetings, led by a range of staff, are highly focused and effective, with a clear agendaq, specific
discussion and key action points that are followed up on routinely.

o Fa'

are not afraid to say no to outside bodies if wellbeing of staff is atf risk. Collaboration between
is innovative, efficient, and highly effective.

.
aya .

ommunication with them.

S =
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The school has established strong and secure partnerships with partner schools that directly supports
workload management and aligned practices. Good impact is apparent. Eg NGP Website
Relationships with external bodies are strong and secure in terms of trust, alignment, and significantly
greater effectiveness. There are good links with a wide range of community groups and the impact of
this is clearly apparent in terms of improved provision and outcomes.

Leaders set specific and appropriately challenging timescales for priorities, which they follow up on
and secure. They consistently ensure responsibilities are understood and enacted by all staff to secure
Improvement. The school's spending decisions and broader financial planning link very successfully

with its strategic priorities. Through sustained progress in teaching quality, learning and pupil wellbeing,
the school gives excellent value for money.

e ncy and occurocy to any
C partners. The school's actions
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Leaders use of grant funding is strong. The school focuses well on the correct themes and develops
them with at least good outcomes. Necessary processes, including deadlines and reporting
requirements, are followed very well. Impact on targeted pupils is strong and usually sustained. Value
for money is at least good.

External grants are frequently sought by leaders and used with good impact as standard.

With financial pressures on all schools, Llanrhidian is striving to reduce admin workload by enhancing
its systems to capture analyse and report on key information eg attendance.

IMPROVED IN PREVIOUS YEAR




Main Priority Area Headline School Priorities 2025-26 2026-27
2024-25
Teaching & Learning | Skills Improve targeted pupils’ skills in: Raise Standards in | Raise Standards in
(1A1) a. reading identified numeracy | identified numeracy
b. mathematics and numeracy (focusing on understanding | areas areas
of number).
Provision Curriculum (Cynefin) - Develop a progressive approach to Review and refine Review and refine

locality education exploiting our natural and physical
resources to enhance pupils’ progression in skills,
knowledge and concepts related to their immediate and
natural world.

locality education

locality education

Sub Priority Area and

School Sub - Priorities
2024-25

2025-26

2026-27

Teaching & Learning
(1A1)

Maths and
Numeracy

Continue to develop reasoning skills, building on the
effective work of 23-24

Raise Standards in
identified numeracy
areas

Raise Standards in
identified numeracy
areas

Literacy (Writing)

Continue to build up on the success of editing to improve
pupils’ sentence structure

Raise Standards in
identified literacy
areas

Raise Standards in
identified literacy areas

Wellbeing, Care
Support & Guidance
(1A2)

ALN

To further develop the school’s universal and targeted
offer for pupils with additional learning needs.

Evaluation and
Refinement

Evaluation and
Refinement

Attendance &
Safeguarding

wider community.

Further enhance the role of the Family Engagement Officer
to improve the support provided to pupils’ families and the

Evaluation and
Refinement

Evaluation and
Refinement

Leading & Improving

Managing
School’s
Resources

To enhance systems for effective data capture, analysis
and reporting of key information eg attendance.

Evaluate and refine
self-assessment
systems

Evaluate and refine
assessment systems

Back toTable
of Contents
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