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This Self Evaluation Summary Document demonstrates the following relationships

between the Inspection areas.

Leadership...

Impacts
upon

Learning ...

Impacts
upon

Standards

»

[ ) Care,
Leadership... Support and Wellbeing
Impacts Guidance ... and attitudes
upon Impacts to learning
upon
\_ Y, \_ y, \_

INTRODUCTION BacktoTable

of Contents



L NS . & »
3
3’4 -
o
> b N
X » “ N
o / ) . .
- . o)
L 4 5
N o
’ :
5 :
S o st
. % Py < IS F
¢
: TN
y 44 Tiy
x &
7/ > v -
- L
g M - ..t" 4
« -, « ke =
y 1’ o @ -
A - e St
Y % L T o <o
] e
/ e 10 %
' : R
> -~
) .
L >
= - S A
, 5 o ;
T -+ B il o - S
™ o el e 2 1 3 BT N
3 oy Reon T e © .L -..s o _‘?‘ T+ - H >
% el T KT S & S o | ¥
v . : 1 = } 2 J ISREHE |
' -y : {11 IR
W o e e Y o o ; }

SCHOOL CONTEXT



The United Nations Convention on the Rights of the Child
(CRC) is at the heart of our school’s planning, policies,
practice and ethos. As a rights-respecting school we not
only teach about children’s rights but also model rights
and respect in all relationships. All policies promote
various articles from the URNCN. eg Health and Safety
and Safeguarding reflect Articles 12, 34, 24 and

iculum Policies reflect and promote Articles 28, 12,

UNCRC
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Sept 2020

Total Children (inc Nursery) =158
Total FTE =150

N2 =16

Sep-20
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CURRENT PUPIL NUMBERS
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Pupil Numbers Boys  Girls

PUPIL NUMBERS OVER TIME
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INSPECTION AREA 1:
LEARNING




Narrative 2019-20 (COVID19 - estimated
ai Spring)

In 2020 74% of pupils attained the FPI.
» This equates to 5 pupils (SEN) not
attaining O5 in all three AolLEs.
 When 6 SEN are disaggregated, 100%
of pupils attained FPI
« There is a stable trend in FPI data over
_______________ 4 years

16-17 17-18 18-19 19-20 COVID19
FPI LLC MDT PSD

1.1 STANDARDS AND PROGRESS
OVERALL “YEAR 2" — ik to e



Narrative 2019-20 (COVID19 - estimated at
Spring)

LLC - In 2020 32% of pupils attained the LLC
Oé6+. This equates to 6 pupils. There is a
variable trend in LCE O6+ data over 4 years.
When 6 SEN are disaggregated, 46% of
pupils attained O6+

MDT - In 2020 32% of pupils attained the MD

oJ. his equates to é pupils. There is a
0 D O6+ data over 4 years

16-17 17-18 18-19 19-20

LLC MDT PSD

1.1 STANDARDS AND PROGRESS
OVERALL “"YEAR 2"



Narrative 2019-20 (COVID19 - Spring
data)

* In 2020 93.75% of pupils attained the

CSI. This equates to1 pupil (SEN) not
attaining CSI.

* There are 3 ALN pupils who are on
school action or school action plus,
and are receiving intervention for
either literacy, numeracy or both.

hen 3 SEN are disaggregated, 100%

80
17-18 18-19

CSI Eng Maths Sci = Welsh

16-17

7
Vs
1.1 STANDARDS AND PROGRESS
OVERALL “YEAR 6"




Narrative 2019-20 (COVID19 - Spring Data

LLC- In 2020 50% of pupils attained the
English L5+. This equates to 8 pupils. 0
pupils attained L6 equating to 0%

MDT -In 2020 56.25% of pupils attained the
Maths L5+. This equates to 7 pupils. 0 pupils
attained Lé equating to 0%

Science - In 2020 50% of pupils attained the
cience L5+. This equates to 8 pupils. 0
ating to 0%

1.1 STANDARDS AND PROGRESS
OVERALL “"YEAR 6"



Narrative 2019-20 (COVID19 - Spring data)

Work scrutiny has confirmed that standards in

English are good. This is because:

* Most pupils made positive progress in gaining
skills in the LLC by the end of key stage 2. Many
made above expected progress by Spring 2020.
By Spring 2020 around half pupils were attaining
at least the expected level, and a few were
attaining above expected level.

By Spring 2020 Many pupil had made at least
expected progress and a minority had made
above expected progress.
ear progress in standards of
oring 2020

Attainment Pogress

Below Af Above

1.1 STANDARDS AND
PROGRESS OVERALL Back toTable
“WHOLE SCHOOL ENG” | LESEIENE ) | ofContents



Narrative 2019-20 (COVID19 - Spring data)

Work scrutiny has confirmed that standards in

Welsh are adequate. This is because:

* Many pupils make positive progress in gaining
skills in the Welsh language by the end of key
stages. Few make above expected progress.
Most pupils maintain adequate levels of
incidental through Welsh Slot Ddrilio, Patrwm Yr
Wythnos, Welsh assemblies and extra-curricular
activities.

Dreigiau Llanrhidian (Pupils) take responsibility
or weekly certificates and motivate other pupils
in the yard.

achieved
Attainment Progress

Below Af Above

«
e’

//
1.1 STANDARDS AND

PROGRESS OVERALL Back toTable
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Narrative 2019-20 (COVID19 - Spring data)

Work scrutiny has confirmed that standards

in Maths are good. This is because:

* Most pupils made positive progress in
gaining skills in the M&N by the end of key
stage 2. Many made above expected
progress by Spring 2020.

» By Spring 2020 around half pupils were

o | i attaining at least the expected level, and

a few were attaining above expected

10 — - -

0 oil had made at
Attainment Progress

Below Af Above

1.1 STANDARDS AND
PROGRESS OVERALL

BacktoTable
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Narrative 2019-20 (COVID19 - Spring data)

Work scrutiny has confirmed that standards

in Science are adequate. This is because:

* Most pupils made positive progress in
gaining skills in the Sci & T by the end of
key stage 2. Many made above expected
progress by Spring 2020.

» By Spring 2020 a minority of pupils were
attaining at least the expected level, and
very few were attaining above expected

pupils had

Attainment Progress

Below Af Above

1.1 STANDARDS AND
PROGRESS OVERALL Back to Table
“WHOLE SCHOOLSCI&T” | - [ | ofContents



Narrative 2019-20 (COVID19 - Autumn data)

» The school regularly tracks pupils with reading
ages <6 months behind their chronological
age.

The percentage of pupils reading at or beyond
their reading age decreased from 83% (July 19)
to 80% (Aut 19)

Across the school, the number of pupils reading
6 months ahead decreased from 60% to 47%.

* The numbers of pupils who were reading 6

I 1 P ! oehind increased from 17% to 19%.

behind, xxxx%

End 2019 End 2021
Above At Below

1.1 STANDARDS AND PROGRESS
OVERALL “READING AGES”  BackiolAl i Sooneon



Narrative 2019-20 (COVID19 - No data)

xxx% of learners across the school scored above
115 (School target 30%)

xxx% of learners scored 100 or less. Identified
pupils will be receiving numeracy intervention
(boost time)

End 2019 End 2020

Below Ave Ave Above Ave Well Above Ave " Year on Year Prog

1.1 STANDARDS AND
PROGRESS OVERALL TR
“NATIONAL READING TESTS” [ -~ ]| ofContents



Narrative 2019-20 (COVID19 - No data)

xxx% of learners across the school scored above
115 (School target 30%)
xxx% of learners scored 100 or less. Identified

pupils will be receiving numeracy intervention
(boost time)

End 2019 End 2020

Below Ave Ave Above Ave Well Above Ave

1.1 STANDARDS AND PROGRESS OVERALL
“NATIONAL NUMERACY PROCEDURAL TR

TESTS” L CEENERENE ] | of Contents



Narrative 2019-20 (COVID19 - No data)

xxx% of learners across the school scored above
115 (School target 30%)

xxx% of learners scored 100 or less. Identified
iTo J— pupils will be receiving numeracy intervention
(boost time)

30

20
10 — - -

0

End 2019 End 2020

Below Ave Ave Above Ave Well Above Ave " Year on Year Prog

1.1 STANDARDS AND PROGRESS
OVERALL “NATIONAL Back to Table
NUMERACY REASONING TESTS” L= 0/ ]| ofContents



Narrative 2019-20 (COVID19 - Spring data)

+ Atthe end of 2020 there are 17 FSM pupils across the
school.
LLC - 94% of pupils with FSM made at least expected
progress (16 out of 17) 59% made above expected
progress.
KS2 Suffolk Reading Test (Summer 2020) xx% of FSM
Pupils made more that 12 months progress. xx% were
reading at or beyond their chronological reading age.
No data
MD - 70% of pupils with FSM made at least expected
progress (12 out of 17) 47% made above expected

aast expected

Reading Maths Welsh Science

Below Af Above

1.2 STANDARDS AND PROGRESS OF

SPECIFIC GROUPS “EFSM” Backin Iauie
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Narrative 2019-20 (COVID19 - Spring data)

* In Literacy, 90% of SEN pupils have made at least
expected progress and 36% made above expected
progress.

KS2 Suffolk Reading Test (Summer 2020) xxx% of SEN
Pupils were reading at or beyond their chronological
reading age. No data
In Numeracy 95% of SEN pupils have made at least
expected progress and 30% made above expected
progress.
In Welsh 77.5% of SEN pupils have made at least

cted progress and 45% made above expected

Reading Maths Welsh Science

Below Af Above

1.2 STANDARDS AND PROGRESS OF
SPECIFIC GROUPS “ALN" 1| %contents



Narrative 2019-20 (COVID19 - Spring data)

In Literacy, as of June 2020, 91% of more able
pupils have made at least expected progress
(0.1) and 52% made above expected progress
(0.1+).

Y2 to Yé Suffolk reading tests, Autumn 2019, 90%
of identified HS pupils were reading more than 6
months beyond their chronological reading
age. This was 26 out of 29 pupils. Due to COVID-
9 the summer reading test is currently on hold.
of June 2020, 92% of more able
d progress

Progress Eng Reading Ages Progress Maths

Below Af Above

1.2 STANDARDS AND
PROGRESS OF SPECIFIC e
GROUPS “MORE ABLE” T n ] | ofContents



The standards of pupils’ literacy, numeracy and digital competency skills are
very good because.

Nearly all pupils use literacy, numeracy and digital competency skills with confidence and competence commensurate
with levels of attainment across all AoLEs

Nearly all pupils demonstrate speaking, writing, listening and reading at a level commensurate with levels of attainment
across the whole curriculum

all pupils use appropriate numeracy skills across a range of activities, and are able to articulate their thinking and

ear groups, and in line with Welsh Government

1.3 STANDARDS AND
PROGRESS IN SKILLS - ICT,
NUMERACY & LITERACY vl | ofContents




Work scrutiny has confirmed that standards in Welsh are adequate. This is because:

Maijority pupils make positive progress in gaining skills in the Welsh language by the end of key stages. Few make
above expected progress.

Most pupils maintain adequate levels of incidental through Welsh Slot Ddrilio, Patrwm Yr Wythnos, Welsh assemblies

and exira-curricular activities.

hidian (Pupils) take responsibility for weekly certificates and motivate other pupils to use Welsh in the

1.3 STANDARDS AND
PROGRESS IN SKILLS - Back to Table

WELSH o] | ofcontents



The standards of pupils’ wider skills are very good because:-

Creativity and innovation - Learners effectively use lessons to be curious and inquisitive, and to generate their own ideas.
Nearly all pupils are able to identify opportunities and develop and explain strategies in their learning.

Critical thinking and problem-solving - Nearly all learners ask meaningful questions, to evaluate information, evidence
and situations. Most pupils are able to analyse and justify possible solutions and recognise potential issues and problems.
Nearly all learners are becoming objective in their decision-making, identifying and developing arguments. Most pupils
effectively use HABER to support this across all AolLEs.

Personal effectiveness - Nearly all learners are becoming confident and independent. As they progress through the
nearly all effectively use opportunities to lead debate and discussions, and are becoming increasingly aware of
nd legal implications of their arguments. Nearly all are able to evaluate their learning and

neir learning. They are becoming more

1.3 STANDARDS AND
PROGRESS IN SKILLS -
WIDER SKILLS Back to IA2




1.1 Final Evaluation Standards and progress in learning

This is at least good. A range of school data shows that, over time, nearly all learners make good progress and at least a minority make above expected progress. Pupil
tracking demonstrates that standards reached by pupils overall are at least good. Monitoring processes demonstrate that achievement and outcomes of nearly all
pupils is at least good. Attainment is consistently good or better by the end of KS2. Robust monitoring demonstrates that progress is good for nearly all learners during
their time at the school. In 2020 100% pupils made at least expected progress between key stages, 21% made above expected progress in English, and 21% made
above expected progress in Maths. Pupil questionnaires show that 90% of pupils feel that they are making good progress. However, due to Covid19, the school has
recognized the need to ensure that opportunities to develop basic skills are planned for across all AoLEs. In addition, standards and progress across the school in
Science was below the school’s usual standard.

1.2 Final Evaluation - Standards and progress in learning in specific groups.

These are at least good due to appropriate intervention and “boost” time. The school has identified reasons for pupils not attaining 0.1 progress, eg over assessment
previously, attendance, SEN etc and in many of these instances, altainment is on track to meet government expectations. Identified groups of learners are monitored
closely to ensure impact of provision. However, due to Covid19, the school has recognised the need to ensure that intervention strategies focus on closing the gap for
vulnerable pupils who may not have accessed home learning.

1.3 Final Evaluation Standards and progress in learning in skills

This is at least good. Nearly all pupils develop and use creativity and physical skills through experiential learning. Nearly all pupils are able to transfer skills confidently
and competently to new situations and the wider curriculum. Most pupils’ independence progresses as the children move through the school. The school’s 3 style
approach to learning supports this. (Spotlight, Independent Quests & Choice and Challenge) Nearly all pupils effectively apply their literacy, numeracy, Welsh and
digital skills across a range of activities. Nearly all pupils are able to apply skills through independent choice with increasing confidence. However, the school has
recognised opportunities for developing skills through the use of film and media. Monitoting of Welsh has identifed that in some Pods welsh is under developemed due to
lack of routine.

EVALUATION OF INSPECTION
AREA 1 - STANDARDS
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INSPECTION AREA 2: WELL-
BEING & ATTITUDES TO
LEARNING




Pupils responses....

Enjoyed being al home - 4.24 Stars
Enjoyed home learning - 3.58 Stars

Favourite home learning was MyMaths and practical outdoor

activities
oking forward to coming back to school

Returnto  Worried about
Neiglele]| return

Yes No

2.1 WELLBEING -
RESPONSE TO COVID19

Back to Table
of Contents



Nearly all pupils feel/are very safe in school because:
(Covid19 2019 data)

They believe the school deals well with bullying

They know who to talk to if worried or upset

They are treated fairly

Behaviour is at least good in all Pods

and and respond positively to the school’s restorative approaches.

heck in, thus providing a forum for

0 I
Bullying Talk to an Treated fairly Behavio

adult
Positive  Negative

2.1 WELLBEING - HEALTHY CONFIDENT
INDIVIDUALS

BacktoTable
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Most pupils have very positive attitudes
towards healthy living and show very good
awareness of how to improve health
because:

They understand how to become healthy and what to do to

remain healthy, through what they eat and physical activity

ey develop independence in making the correct choices to
health as they progress throughout the school

ing healthy

0

Healthy teaching ~ Exercise Self regulg ;//
Positive  Negative

2.1 WELLBEING - HEALTHY CONFIDENT TR
INDIVIDUALS  BacktolA2 of Contents



Nearly all pupils are developing a strong awareness of fairness,
equality, tolerance, sustainability and children’s rights through:
Participating in class discussions and applying their values and ideals to topic linked scenarios

Demonstrating views on ethical and global issues through their class topics and kinship time (Big

Questions)

hool projects such as reducing plastic, being glitter free and recycling

ir own personal responsibilities

2.1 WELLBEING - ETHICAL INFORMED
CITIZENS Y| oo



Nearly all pupils demonstrate that they are ready to take on leadership roles
and responsibilities through:

Participation in pupil voice groups eg School Council, Well Being Warriors and taking responsibility for
questionnaires, surveys etc

Driving policy change eg Cool Anti Bullying, Cool Healthy Schools etc

Planning class stalls and events eg Sports day speeches, entrepreneurial projects, SDP Day and
understanding their role

>onfidence and resilience through:

vV v v Vv Vv VY

2.2 ATTITUDES TO LEARNING

— ENTERPRISING CREATIVE BacktoTabl
CONTRIBUTORS  BackiolA2 [ [T



Nearly all pupils display positive key attitudes and
behaviours to their learning. This is demonstrated
through:

High rates of attendance. Pupils’ altendance for 2019-20 placed the school
in Q2 with 96% Aftendance remains in the top 50% of similar schools

High levels of engagement in lessons and in extra curricular activities
High levels of participation in pupil voice and pupil led groups, making valid

contributions to school decisions, school direction and school policies

Excellent standards of behaviour in lessons, at relax and refuel times and
hen on out of school activities.

ication of growth mindset attitudes within their

Positive  Negative

v v v v Vv

2.2 ATTITUDES TO LEARNING
- AMBITIOUS CAPABLE " BackiolA2 B:fcktoTabIe
LEARNERS



2.1 Final Evaluation Wellbeing

Wellbeing is at least good as it continues to be developed through a curriculum that supports and highlights the importance of
self-awareness, self- regulation and wellbeing. At the heart of our curriculum are the four purposes, and the school continues
to strive towards ensuring that these are the focus of all learning and experiences. All staff are trained in growth mindset,
enabling pupils to be very aware of how they learn best. However, monitoring has highlighted that anxiety in some pupils (and
families) has risen during the COVID19 lockdown.

2.2 Final Evaluation Attitudes to Learning

Attitudes to learning is at least good because nearly all pupils demonstrate increasing confidence and capability as they
move through the school. The school’s 3 style approach to teaching and learning is developing self direction and self-effacy.
e to the academic year being affected by COVID19, the school’s drive for “heutagogy” was not fully developed.

EVALUATION OF INSPECTION

AREA 2: WELL-BEING &  BackiolA2 B:f‘-kt"'rable

ATTITUDES TO LEARNING
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INSPECTION AREA 3:
TEACHING & LEARNING
EXPERIENCES




All teaching is successful as it engages nearly all learners, develops skills, knowledge
and understanding to an appropriate level across the school. This is due to:

* Clear policies and systems to ensure consistency of principle across the school
+ High expectations of teaching and learning, underpinned by a robust purpose driven curriculum
» Close monitoring of pupil progress through fine systems of assessment, which feed into broad assessments and future
planning
Good teacher curriculum and pedagogical knowledge using the 3 style teaching and learning approach
Clear learning objectives appropriately shared with children in every lesson.
Engaging topics, infroduced to pupils through launch days.
High levels of pupil engagement through an expectation that pupils plan their learning, while teachers align these ideas
vith the knowledge and skills pupils need.
els of challenge for all learners
op wider skills (Critical thinking and problem solving; planning and planning and
eness).

3.1 QUALITY OF TEACHING -
HIGH EXPECTATIONS AND
PLANNING Back to I1A3




Teachers effectively use a variety of techniques to draw out and further develop pupils’
responses and to gauge understanding. There is an embedded culiure and
expectation of assessment of and for learning across all classes enabling nearly all
pupils to develop their skills, knowledge and understanding. Through a consistent 3
style approach, this includes:

Clear instructions and explanations to pupils
Regular and pertinent written or verbal feedback, enabling skillful and appropriate support for all learners
Effective and consistent use of marking labels (fine planning) to support pupils with next steps.
Recognition and praise for effort, autonomy and resilience in all learners
fective questioning strategies, differentiated objectives, individual targets and plenary sessions
poseful opportunities for pupils to self and peer assess.
and Assessment Policy ensuring reliable, consistent and accurate assessment
areness of expected standards at each year group.

3.1 QUALITY OF TEACHING -

ASSESSMENT OF AND FOR
LEARNING Back to IA3




A philosophy of active and experiential learning permeates all Pods across the school.
Learning experiences are planned to stimulate, challenge and engage all learners in order

to make best possible progress. This is achieved because:

» The four purposes are the starting point for all planning

Every teacher is committed to planning creatively and taking risks to provide pupils with enriched learning experiences.

Planning is undertaken in partnership with the pupils, enabling their ideas and views to drive the learning.

All staff consider the use of outdoors, other areas of the school and bringing the community into the classroom.

Planning for challenge and opportunities for self-directed learning is an embedded expectation across the school through

“Choice & Challenge”, “Independent Quests” (IQ) and “Spotlight Activities”

* Whole school topics effectively drive planning, and staff ensure that all appropriate knowledge and skills are taught
systematically, rigorously and followed with opportunities for application.

» There is a high commitment to enrichment and engagement ensuring that whole school launch days, visitors and visits enhance

periences and opportunities for skill development appropriate to age and ability.

o0 planning opportunities for pupils to become ambitious, confident, aspirational and well-informed

edge and skills across all AoLEs

dllaboration to have

3.2 THE BREADTH, BALANCE

AND APPROPRIATENESS OF

THE CURRICULUM - LEARNING Back to IA3
EXPERIENCES




There is effective provision and opportunities for ESDGC across the curriculum through
strategic rich task planning and links to the UNCRC. This is due to:

» A whole school approach using the United Nations Sustainable Development Goals (SDGs) to make clear links with all
learning at a local and global level.
A well embedded and wide range of extra-curricular activities that promote knowledge of sustainable development and
ip across the world. (We have always promoted the fact that we are a small village school with a big world

arriors) who drive school change and influence decisions.
o Earth and WE UK
n mini farm.

3.2 THE BREADTH, BALANCE

AND APPROPRIATENESS OF Back toTable
THE CURRICULUM - ESDGC LSSk | ofContents



This is highly effective across the school because:

» All staff prioritise reading, writing, numeracy and digital competence skills through effective and ambitious planning.
* All planning is in line with the new Curriculum for Wales (How? Why? What?)
hool planning documentation, supports staff in ensuring that knowledge, understanding and skills are taught progressively.
mbedded the HAKA to support purposeful planning (Hook, Authenticity, Knowledge and Application)
n the systems of planning to ensure appropriate challenge for all learners.
eeping staff, governors and parents fully informed.
he school and across all AoLEs

3.3 PROVISION FOR SKILLS - Back to Table

CROSS CURRICULAR . BackiolA3 of Corftents
RESPONSIBILITIES



The quality of the school’s provision for the development of the Welsh language skills in
formal and informal situations is effective. This is because:

Welsh is an embedded element of our school ethos.

Nearly all pupils have a very good awareness of the Welsh dimension through their work.

Provision and planning enables pupils to make good progress and achieve good standards in Welsh.

The school provides valuable opportunities to enhance pupils’ knowledge and understanding of their country through Y

Cwricwlwm Cymreig.

Pupils in Year 3 to 6 join the Urdd and participate in a residential at Liangrannog and Cardiff.

» The school’s class Welsh assemblies and St David’s Day celebrations bring together a range of local traditions, the Welsh

Language and the community in improving learning of the Welsh language and cultivating a strong sense of national pride.
all pupils have a positive attitude towards Welsh and enjoy taking on the role of 'Dreigiau Llanrhidian' class Welsh

moted in all classes.
ing infroduction of Siarter laith.

3.3 PROVISION FOR SKILLS
- WELSH LANGUAGE SKILLS L




3.1 Final Evaluation Quality of Teaching

The quality of teaching is at least good across the school. This is because teaching is underpinned by 12 pedagogical principles
and focused on achieving the four purposes. CPD is strong in the school, enabling all teachers, and many teaching assistants to
improve their understanding of effective pedagogy. There is an excellent network of support for new teachers, and those in need
of support receive this through leadership and peer intervention. However, due to COVID19 the school was unable to complete
its final stages of developing its “Choice & Challenge” style of learning.

3.2 Final Evaluation Breadth, Balance & Appropriateness of the Curriculum

The breadth, balance and appropriateness of the curriculum is at least good because learning experiences stimulate and
challenge the full range of pupils. However, due to COVID19 the provision for Choice & Challenge has not been fully refined
Areas to Improve (SDP Links):-

3.3 Final Evaluation Provision of Skills

Provision for skills is at least good because the curriculum arrangements ensure that pupils acquire the necessary skills in literacy,
numeracy and digital competency to support their work across the curriculum. However, monitoring has highlighted limited
improvements in Welsh provision has had limited positive impacted upon attainment across key stage two.

Jr S:'

“Pedagogy, Andrgogy and Heutagogy, to enable pupil independence.
iting across the whole school.

EVALUATION OF INSPECTION Back to Table

AREA 3 TEACHING & . BackiolA3 of Contenis
LEARNING EXPERIENCES



INSPECTION AREA 4:
CARE, SUPPORT &
GUIDANCE

(5 Pages)




The whole school’s monitoring, tracking and reporting systems impact positively upon
individuals and groups of learners. This is due to:

» The school’s robust and consistent system of fracking attainment, progress and wellbeing (including attendance and behaviour)
which is used effectively to identify next steps and intervention for individuals, groups or whole school.

» Effective and proactive use of information to liaise with parents, appropriate outside agencies and to create bespoke and
effective programmes of support.
» Allteachers being involved in the tracking of skills, and using this appropriately to inform future planning.

» Both formative and summative data being used to identify pupils’ needs. This has being developed into a “Broad and Fine”
model of planning and assessment. (CfW)

» Robust monitoring of skills’ coverage and quality of learning ensuring all pupils are planned for ambitiously.
ange of monitoring including work reviews, listening to learners, data analysis, planning scrutiny, learning walks which are
i engths and areas for improvement.
oport improvement

yovernors fully informed of strengths and areas for improvement

4.1 TRACKING, MONITORING
AND REPORTING - SYSTEMS



The school tracks the progress of pupils with additional learning needs effectively in terms of
individual targets and progress. This is because:

» Robust monitoring procedures identifies all pupils’ needs ensuring appropriate and immediate intervention.
« Specific and quality provision continues as long as there is need, ensuring that objectives set in IEPs are attained.
» |EPs are appropriate, regularly evaluated and updated in consultation with pupils and parents (and outside agencies when
necessary).
» Allreviews, assessment, recording and reporting procedures meet statutory requirement.
» Pupil Centred Reviews include parents who are consulted regarding progress each term during specific SEN meetings. This has
a positive impact in terms of support for the pupils and also a close working relationship with parents.
e identified and reduced ensuring all learners benefit from the breadth and balance of the curriculum.
ofe pon attainment across the school.
edback to pupils has impacted upon pupil progress.

>uidance Committee

4.1 TRACKING, MONITORING

AND REPORTING -
ADDITIONAL LEARNING NEEDS



The school is proactive in supporting pupils’ emotional, health and social needs so that they can
engage fully with the opportunities and education provided. This is effective because:

» The school’'s My Selfie system highlights individual, group and whole school needs

» There is strong collaborative working within the school, the cluster and with a wide range of other agencies
including specialist services to provide pupils and parents the support and guidance they need.

» Outside agencies are strategically used to provide professional support for targeted pupils. Agencies such as
the Exchange Counselling Service, TAF, EVOLVE, health, psychology, speech and language, police and social
services are accessed when required.

» Parents are proactively supported by the school to provide immediate intervention when necessary.

 New parents to the school meet key specialists through a Foundation Phase open day event.

or effective personal and specialist support is embedded and has impacted upon outcomes for

fitness and wellbeing. Our weekly after school
activity or sport. This is well attended,

4.1 TRACKING, MONITORING

AND REPORTING EMOTIONAL,
HEALTH AND SOCIAL NEEDS



The school has established productive relationships with parents, and has effective lines of
communication. This enables parents to support their children, and raise any issues that
may affect their child’s learning and wellbeing. This is effective because:

The school actively supports and encourages parent engagement

The school has very positive relationships with nearly all parents

The school provides training for parents when necessary

Parents receive information at least three times a year through consultations and a termly online school report so that they can

also support their children.

» The school keeps parents fully involved with initiatives, curriculum reform, safeguarding concerns and guidance on attendance
through clear communication, meetings and workshops.

» The school’s website is always kept fully up to date, and parents also receive regular emails, texts and twitter feeds.

nool considers and values the views of parents through online questionnaires, feedback in meetings and its annual SDP

ovement and are aligned to the AolLEs, whilst maintaining the subject

ant information of progress and next

4.1 TRACKING, MONITORING

AND REPORTING - PARENTAL
INVOLVEMENT



The school’s provision effectively ensures the development of skills, knowledge and

understanding to make healthy choices to support pupils’ mental and physical well-being.
This is because:

» The school has adopted an agreed cluster “Mentally Healthy Schools” Model to aid consistency in terms of principle of
approach
» There is a consistent approach to support pupil self regulation
» The wellbeing of every child is monitored and there are very good intervention programmes in place to support learners and
their families
» Pupils and parents are clear about expectations through the “Healthy School” agenda
» Pupils have opportunities for physical exercise through weekly lessons, daily puff time and an extra curricular sports club
he school’s curriculum helps pupils to understand the impact of lifestyle choices and behaviours on their present and future
health and wellbeing
e misuse and onllne safeiy through a programme of PSE lessons
ationships & Sexuality Educahon
ose eligible for free school meals, to take on

4.2 PERSONAL DEVELOPMENT -
MENTAL AND PHYSICAL WELL-
BEING



The school’s provision effectively ensures that all pupils, including those from different
groups, such as those eligible for free school meals, take on responsibilities and play a full
part in the school and wider community. This is achieved through:-

Comprehensive pupil voice groups which take on board the views of others and drives the school policy and change
Providing every pupil with the opportunity to be an active citizen through school events, pod topics and pupil voice groups
Providing opportunities for debate, critical thinking and reflection during kinship time

Providing regular opportunities for pupils to make choices in what and how they learn

Every pupil contributing to school life through an embedded system of class council representation.

4.2 PERSONAL DEVELOPMENT -
PUPIL PARTICIPATION




The school’s provision effectively ensures the appropriate development of spiritual, moral,
social and cultural development through:-

« A commitment to the Rights of the Child, which underpins all policies having a very positive impact upon pupil wellbeing,
parental relationships and academic outcomes.

» The use of police liaison, restorative practices, UNCRC which play a proactive approach in dealing with any challenging
stereotypical behaviour such as bullying, sexism, racism, violent extremism and homophobia, and sets expectations for
personal behaviour.

» Restorative practice (RP) is an embedded feature across the school ensuring consistency in supporting pupils to develop mutud
respect and understanding. The most recent parent questionnaire stated that 98% thought that children behaved well and 98%
thought that children were treated fairly. The school has simple yet effective RP questions for pupils to use when peer mentoring
and developed an area for pupil wellbeing activities which has provided an area for pupils to reflect, work with staff and

pport each other.

develops an understanding of pupils’ culture, the local community and the wider world including the United

ofo DGs)

oare young people for future education, careers and the world of work
ent world events, to pupils’ own experiences
and other peoples’ lives and

4.2 PERSONAL DEVELOPMENT -

SPIRITUAL, MORAL, SOCIAL
AND CULTURAL



Arrangements for the safeguarding of pupils ensure that all pupils are protected. This is
because:

» The school’s effective policies and procedures are in line with best practice to ensure robust safeguarding arrangements for our
pupils. Regular updates keep all staff and governors aware of protocol. Policies for safeguarding are comprehensive and
include a summary of information for staff. Such information is also included in staff handbooks. Adherence to procedure is
excellent. All staff are aware of their responsibilities for dealing with child protection. The designated child protection
governor is kept well informed. In the most recent parent questionnaire 100% of parents felt their children were safe in school.

* In 2016, the school developed a Lock Down Policy for staff. This was seen as good practice, and rolled out to other schools in
Swansea.

+ All teachers, all teaching assistants, all lunchtime supervisory assistants and some governors have received PREVENT training.
This has effectively informed these stakeholders with the necessary information regarding radicalisation and extremism.

school has a three year rolling programme of Child Protection Training for staff and governors. The latest training took

9. Both HT and DHT have received training in Signs of Safety and have completed the Children in Wales Level
ion Officers.

4.3 SAFEGUARDING



Arrangements for responding to the safeguarding of pupils ensure that all pupils are
protected. This is because:

The school’s wellbeing tracking system enables pupils’ wellbeing to be monitored using live data such as attendance,
pupil self-assessment and teachers’ assessment of attitudes and engagement. This, alongside the excellent relationships
between staff and pupils, enable identification of children at risk.

The school responds appropriately to concerns from parents, staff or pupils

The school has a variety of systems to enable pupils to share their concerns, self regulate and feel valued.

The school has an excellent safeguarding system to report and record any safeguarding concerns.

Governors receive termly updates with regards to safeguarding.

4.3 SAFEGUARDING ek Comtis



4.1 Final Evaluation - Tracking, monitoring and the provision of learning support is at least good
across the school. Strong yet evolving systems and process are used consistently by all
appropriate staff to ensure every pupil’'s needs are met. However, due to the COVID19 situation,
the schools new and evolving tracking system has not yet been rolled out across all AolLEs.

4.2 Final Evaluation Personal development
This is at least good due to the development of the school’s curriculum to value and promote
pupil confidence and competence in ethical informed citizens.

4.3 Final Evaluation Safeguarding
This is at least good due to the evolving systems in place to protect all pupils.
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INSPECTION AREA 5:
LEADERSHIP &
MANAGEMENT




The quality and effectiveness of strategic direction is at least good. We know this because:-

* Plans and policies focus successfully on meeting ALL pupils’ needs. They have clear aims, strategic objectives and
explicit monitoring processes that identify roles and responsibilities. These are clearly understood and accessible by all
staff.

* Meetings focus directly on strategic priorities and generate clear action points. Data is used effectively at individual,
group, cohort and whole school levels by all teachers, senior leaders and governors to analyse progress, standards of
provision and identify areas to develop. Our analysis enables the school to set challenging targets. This has a direct and
positive impact on standards of provision and attainment. All teachers, as part of the school’s leadership structure, judge
strategic direction as at least good.

» The school has a clear vision for school improvement and this is well-articulated with all stakeholders. The school’s
mission statement of ‘Inspiring our children to be the best they can be” encapsulates the ethos of high expectations and
the challenge for all to achieve their full potential.

ence of under-performance is addressed robustly and swiftly. Through effective monitoring processes,
ining needs are identified and met. This has a positive impact on provision and standards
directly to achieving school priorities and raising pupil attainment.
le As a result, staff are clear about their roles
mpleting school

5.1 QUALITY AND EFFECTIVENESS OF
LEADERS AND MANAGERS - ——
STRATEGIC DIRECTION




The quality and effectiveness of the Governing Body is at least good. They are able to understand and
effectively discharge their responsibilities because:-

The school evaluates the governing body's knowledge and understanding of their role through a series of termly questionnaires.
Lianrhidian governors have a very good attendance rate at local authority training.
Learning walks have become more structured, with strong links to school targets.
Governors have a clear understanding of their role, fulfilling their statutory obligations and providing a clear sense of direction.
They play an active role in evaluating performance over time and holding the school to account; contributing to improving provision and standards.
Governors receive appropriate performance data on pupils and staff, enabling effective analysis and a clear understanding of the direction the school
needs to take. As a result, the governing body effectively holds the school to account in terms of intervention and progress.
» Purposeful visits by link governors enable first hand observation of actions to address targets.
* The School Development Plan is routinely monitored by link governors who ensure the outcomes of school actions are impacting upon pupil progress.
» The school’s governors contact parents through an annual SDP meeting in addition to the AGM. This enables governors to evaluate progress of
priorities from the viewpoint of parents.
al governor scrutiny days take place early Spring. This gives governors the opportunity to see a whole working school day, as well as the
arn and staff. These have been a very effective form of ensuring governors understand the school’s systems, procedures as

he operation of its committee structure. As a result an effective document called
overnors in understanding structures and protocols. This
governing body meetings, and termly

5.1 QUALITY AND EFFECTIVENESS OF
LEADERS AND MANAGERS - ——
GOVERNORS




Self-evaluation processes is at least good. We know this because:-

The school has an embedded rigorous review of all aspects of school life that underpins its improvements.
A range of evidence is drawn upon to ensure that all learners are receiving the appropriate provision for
progress.

All teaching staff, and many governors, are involved in effective self-evaluation processes.

Data is analysed systematically on a variety of levels including whole school, cohort and class. Individual
pupil progress is fracked and monitored extensively throughout the year, and the school shares this data
with parents to demonstrate progress and to set targets.

Staff routinely use formative data to inform next steps for individuals and groups of learners.

Peer lesson reviews are an embedded part of the monitoring cycle within the school, and are used to

continuously improve identified characteristics of teaching and learning. The school has further

oped its use of peer observations and support through its Plan Observe Discuss (POD) approach. This
oon staff development, in particularly in developing the blended pedagogical

eceive regular whole school

5.2 SELF-EVALUATION PROCESSES
AND IMPROVEMENT PLANNING



Improvement planning is at least good. We know this because:-

» The school’s priorities are identified via a range of detailed self-evaluation activities with all stakeholders.

» Actions are defined, setting realistic timescales and accountability to pursue success via the schools interactive and
collaborative SDP.

» Leaders monitor progress towards achieving the targets carefully and use the information well to plan for future, measurable
improvements.

» Allteachers are enthusiastically involved in the school improvement process, and are effective in reflecting on current
practice and making agreed adjustments that further improve and challenge outcomes throughout the year.

» The school approaches monitoring in a formative manner, to ensure swift action ensuring best outcomes for learners. AolLE
leaders share such monitoring regularly with the whole GB and all staff via Hwb Groups, ensuring everyone is kept up to date
with progress towards school priorities.

ormative class data and a range of other information is appropriately used to inform half termly summative teacher

improve their professwnql knowledge about leadership,
r gh network partnerships, staff
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Professional learning is at least good. We know this because:-

» All staff see their professional development as an entittement, and the school prioritises this in line with whole school and
individual targets.

* A number of systems to support professional development have evolved including an online self - evaluation tool linked to
performance management processes. This tool enables school leaders to support staff in their development as well as identify
whole school needs.

* INSET days and staff meetings are effectively used to support the development of staff.

* All Teaching Assistants have Performance Management Reviews which link to SDP and personal developmental needs.

» The school’s monitoring system feeds into individual staff profiles, and used as evidence of progress. This also identifies practice
worth sharing and this is then disseminated across the whole school.

* The school works closely with partner schools to identify opportunities for cluster training and school to school support.

+ The siaff are kept fully informed of national and curriculum reform agendas, and teachers have been fully frained on the

1al Teaching Stqndards in preparahon for 2018-19.
ed effective practice with other schools.
am to empower and encourage staff further in their own personal
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Use of resources is at least good. We know this because:-

» School leaders successfully ensure that spending decisions impact upon provision, standards and wellbeing linked to identified
priorities.

+ Teachers and Teaching Assistants are deployed strategically according to their strengths and the needs of the pupils and the
curriculum.

» Staff ensure that all existing resources are used effectively to support teaching and learning.

« Wherever possible, the school seeks funding opportunities to supplement its budget.

» Pupils are involved fully in fundraising events, enabling and empowering pupils to make decisions and handle money.

» Approval of the school’s budget is based upon scrutiny of spending priorities linked to SDP targets and monitoring.

» The school values the impact financial expenditure has on the wellbeing and attainment of every pupil. As a result, the staff strive to
create a stimulating and welcoming learning environment, both inside and outside, where our pupils can thrive and be the best they
can be.

» The governing body fulfils its statutory role in terms of monitoring the budget. Expenditure plans are well matched to the targets
identified in the SDP, and are explicit in how they will impact upon standards.

5.4 USE OF RESOURCES Back o 1AS




5.1 Final Evaluation - The quality and effectiveness of leaders and managers is at least good. The school evaluates
the effectiveness of leadership through measuring the impact upon standards and wellbeing. Leaders communicate
a clear vision, strategic direction and plans that focus on whole school and individual needs.

5.2 Final Evaluation - Our self-evaluation processes and improvement planning are at least good. Leaders and
managers know the school very well as a result of effective analysis of first hand evidence of standards and provision
including teaching. The quality of improvement planning is very good as priorities are identified as a direct result of
effective monitoring systems.

5.3 Final Evaluation - Professional Learning is at least good. Leaders have created a culture and ethos of
professional learning across the school. However, due to the COVID19 situation, the schools now needs to consider
how to develop staff understanding of FLIP learning to support effective home education.

5.4 Final Evaluation — Our management of staff and resources is at least good. The school uses these for maximum
efficiency and impact upon pupils’ standards of wellbeing and attainment.
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